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The activities and experiences suggested in this 
guideline are organized into units of work, or topics, which are 
sequences designed to last for some weeks. The units are intended to 
add to the secondary school program certain fields of instruction 
that are important to the development of today 1 s students. The guide 
is in three sections. The first, "Man: The Maker and Product of 
Culture," directs the students 1 attention to the distinctively human 
capacity for symbolic expression. Culture is seen as a relatively 
stable design for living and encompassing shared social values, a 
shared system of behavioral norms, and a common technology. The 
second, "Man: The Social Action," examines the "self" as a product of 
symbolic interaction, with culturally defined expectations organized 
about the performance of "roles". In the third, "Man: The Builder of 
Social Structures," man is seen as a participant in relationships, 
groupings, and social systems that have an intelligible structure 
which can neither be reduced to nor derived from a study of the 
behavior of individual actors. Teacher innovation is encouraged in 
usage of the units to achieve the objectives. The rationale, 
suggested activities, and emergent themes are given for each topic. A 
bibliography of Canadian learning materials, listing books, articles, 
films, and reference texts for teachers, is included. (JMB) 
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The activities and experience; s suggested in this guideline 
are organized into units of work, or topics, which are sequences 
designed to last Tor some weeks. ' These units, and others like 
them, will add to the secondary school program certain fields 
of instruction that are important to the development of today* s 
students and some methods and processes both appropriate and 
congenial. 

This publication is a guideline, not a course to be covered. 
In each school the staff must plan the program and choose units 
■carefully. Many factors should be taken into account ? including 
the needs and interests of the students, the interests and 
special abilities of the staff, the availability and cost of 
materials, the impact of current world and local issues, and 
the acceptability of the topic in the- school community. Different 
departments in the school should co-operate to avoid repetition 
or omission. 

Some units are suggested here, and others may be planned 
and organized by the schools. In either case, learning activities 
should be characterized by objectivity, by observation and . 
experiment where appropriate, and by securing data from the 
community outside the classroom when this is desirable. Man 
In Society should not be a textbook course, nor should it consist 
of mere exchanges of opinion. Recourse to evidence should 
be frequent. Induction and active inquiry should be emphasized, 
and-individualization encouraged. 
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J-Si atmo sphere of innovation and experiment may be fostered 
by the rearrangement of cj-assrcom seating ar.d the allocation 
of double periods or even half-aay blocks of time when these 
c an b e vo rk e d o ut • 

For each unit , objectives that relate to exploring and 
understanding man in society , to the deepening cf insights, 
and to growth in the skills of the social sciences may be developed. 
Progress toward these objectives may also lead to increased 
student interest in cultures other than our own. Joint student- 
teacher planning of objectives and evaluation consistent with 
those objectives are two important steps in the implementation 
of this guideline. 

The insight objectives, tnose related to knowledge and 
understanding , may be stated in terms of concepts or general- 
isations; the skill objectives may include a description of 
the skill and some indication of a standard of performance. 

The teacher must marie every effort to acquire the broad 
background of erudition and skill without which social science 
studies can become superficial and trivial. The pedagogy can 
also be demanding and rewarding. Locating and devising materials , 
the use of varying agendas for class discussion, the design 
of appropriate research, the identification and mobilization 
of community resources for educational purposes - these and 
other challenges can make teaching stimulating and satisfying. 



Any experimental approach is accompanied by uncertainties . 
:;c- every innovation will prove- equally worthwhile. As a by- 
product of creativity, teachers can expect some unpredictable 
consequences. Sometimes fne res-alts nay prove disappointing, 
but even these nay be enlightening if the attitude is one of 
objective evaluation. 

Teacher evaluation of student progress should be based 
on careful observation and on the student's work during the 
term as well as on the res-alts of written tests and examinations 
These tests and examinations t lould be consistent with aims 
and objectives known to the students. There are ways in which 
students can participate in the evaluation of their own vork. 

Program consultants of the Department of Education are 
ready to assist with the implementation of this revision of 
Man In Society. 
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In the exploration of t hi s perspective 3 the students 1 attention 
"./ill be directed to the distinctively human capacity for symbolic 
oppression. In recognizing that nan lives in a vorid of meaning, • 
and in observing the eictent to v/nich social behaviour is a 
response to such situational rr.eanih.s5, the student is alerted 
oo the perspective of social and behavioural disciplines. 

Throughout this part of Xan iri_ Society , the dominant concept 
is that of culture , seen as a relatively stable desi~n for living 
and encompassing shared social values, a shared system of behavioural 
norms, and a common technology. 
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Guiding Perspectives 

2-ian lives in a vorld of meaning . 

All interaction' vith cur environment, including other 
men, is structured for us by the meaning vhich ve attach to 
persons, objects, and acts. 

Each language group lives, in some sense, in a different 
vorld. j 

Each shared vorld of meaning provides a total vay of life 
for the participants. That vay of life or culture provides 
a more or less integrated set of solutions to basic problems 
of life. 

Each observer vievs other cultures from the point of view 
of his ovn culture; the standards by vhich he evaluates other 
cultures are most often elements of his ovn culture. 
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Tills u^i* examines Vne contrast between animal sounds ar.d 
human co==aaicatia: t emphasising the unicueness of human symbolism 
as opposed to "natural" signs. 



Suggested Activities 

Observe animal complication to explore the limitations 

in comparison with man. 

Use mime in classroom to explore non-verbal codification. 
. Perform simple group tasics vithout the^use of symbols (speech 
or gestures) for communication. 



Emergent Themes 

. Language is distinct from "natural signs". (What is "meaning" 
in language and signs?) 

. Man lives not only in physical space but in a "social space" 
or shared world of meaning. 

. Communication, the sharing of meanings, is the social cement 
that ties us together. Communication is the basic social 
process and the foundation of social life. 
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»HI»\i< ril jHCUT i\0;n5S. 

-his -.opic explores z*e i-.erdepender.ee of words, ideas, 
and experiences, in order to clarify ^he vay in which experience 
is s«ru«ured ohrou~h laaguas* cad culture generally. Language 
is seen as essential to seaozy, cs a guide to experience, 
as a system of classification. 



did 



Suggested Activities 

. Condu« experiments to snow the linguistic and cultural 
determinants of perception. 

. Contrast divergent cultural responses evoked hy the sazie 
syibols . 

Devise experiments in reasoning without words. 



Emergent Theses ' 

Language classifies, organises, and stores our 
experience; that is, it structures thought. 



Why Study a Second Language? 



In this unit, differences in linguistic systems ore used 
to illustrate differences in culture and in the meaning of 
experiences. 

Suggested Activities 

4 Translate idioms literally to show total cultural context 
of linguistic meaning, 

• Relate language differences to differences in world view. 
Emergent Themes 

. Responses to our environment are structured "by the meanings 
that situations have for us, 

• Each language is a product of history and affords a distinctive 
world view. Language develops out of social interaction. 



Does Television Change Attitudes? 

This unit could take the form of a consideration of TV 
and of the media generally, as affording shared meanings or 
definitions of situations which in turn affect our behaviour 
(e.g., advertising or propaganda). 

Suggested Activities 

. Analyse advertising or popular TV to investigate whether 

shared definitions of situations, tastes, and values are reinfo/ced 

or created by the mass media. 

. Have students analyse the impact of shared media experience 
upon the class as a whole. 

Emergent Themes 

. Language functions at many levels provide both a cognitive 
classification and an emotional response for each experience. 
. People respond, not to objective situations, but to the 
meaning of situations which in turn are the outcome of a 
communication process. 



Who Reads Books? 



This unit studies the media as extensions of our senses. 
Changes in media are changes in our pattern of communication, 
creating differential access to culture and new vulnerability 
to change. Have electronic media replaced the book? Has 
the school, and education in general, attempted to perpetuate 
a literate tradition in a culture that is now predominantly 
oral in communication patterns? Would this make formal education 
seem irrelevant to some students? 

Suggested Activities 

. Compare oral media with visual media. 

. Conduct a class or school survey to determine the extent 
to which students communicate in a literate way (reading or 
writing) as opposed to the extent of oral communication in 
media and personal relations* Contrast this with Iterate 
bias of formal education. 

Emergent Themes 

♦ Changes in one cultural element (e.g., technology) may introduce 
pressures while other cultural areas are in the process of 
adaptation to the innovation. 



Parents and Popular Culture 



This unit is based on a recognition that adults and adolescents 
acquire their respective tastes in different soci*^ ircumstances ; 
hence they may disagree on standards. Commun app; and 
disapproved, reinforce individual tastes and preferences. This 
applies not only to fashion but to learned aesthetic and appetitive 
responses* 

Suggested Activities 

. Analyse popular cultural items (clothing, music, leisure activities) 
as divergent means whereby parents and adolescents meet similar 
needs . 

• Compare saiolesisflSK; and adult responses—to styles shoving 
learned standards.. 

• Coniuct experiments in deviation from ^nroup standards to 
emphasize force of sanctions* 

Emergent Themes 

. Culture defines for us not only moral -scad material standards , 
but aesthetic and appetitive standards — » standards of 
taste in food, sexual attractiveness, music, art. 

, Rules. are supported by responses of both approval and disapproval. 



How Does (Mankind Solve Similar Problems Differently? 



In this unit, several cultures could be compared to show 
the divergent cultural adaptations through which man meets basic 
needs of reproduction, nourishment, sheltei or protection. 
Emphasis should be placed on the - .ve integration of each 
cultural pattern and its appropriateness to geographic conditions. 
Man f s adaptive process may be compared with that of other 
animals. 

Suggested Activities * s 
. Compare the technologies , family systems , or sexual oodes of 
various cultures to show^^ivergent adaptations to caamwuo. problems. 

X 

Emergent Themes 

• Each language represents a shared world of meaning. Each 
distinctive life style or design for living constitutes a 
culture . 

• Each culture provides a more or less unified and cmtsistent 
system of thougjrtr and action in adaptation to a specific environment. 
. >ian is an unspecialized .animal w±o adapts to his environment 

and meets some basic needs (fob'd» reproduction, care of young, 
shelter) through culturally divergent solutions. 



The Generation Gap: Changing 'Social *&lues 



The aim of this unit is to re-ste differences in specific 
issues to underlying differences in -sslues and to clarify 
some of the inter-gene rationed shifts in these values. 

Suggested Activities 

. Explore incidents or issues that rs^al inter-generational 
differences and relate these to lggss: differences in values. 
. Survey some values of adults ana. s^naemts ~o explore the 
extent of differences. 

• Compare contemporary popular cafLUCTLL items with earlier 
counterparts (e.g., song lyrics, -jeans itesas). 

Emergent Themes 

• The way of life defined by each Allure or sub-culture is 
viewed by the participants as n rigS^ lfl "natural" in accord 
with shared values. 



What's Happening in Quebec? 



Through a contrast of the traditional rural society vith 
the modern urban society of Quebec this unit attempts to locate 
the forces of change and to examine the present confrontation 
of French and English cultural traditions. 

Suggested Activities 

. Build a hypothetical model of a simple society (e.g., Gilligan's 
Island). Explore impact of change in one area (e.g., technology) 
on change in other areas (e.g., social arrangements, values). 
Extend characteristics of model to interpret some changes 
in Quebec. 

Emergent Themes 

. Culture may be viewed as a more or less integrated set of 
rules or standards which are ways of thinking and acting. 

i) Culture is a system of values. 

ii) Culture is a system of behaviour. 

iii) Culture is a system of material adaptation, or, in other words, 
a system of technology. 



How Do the Indian and the Eskimo See Our World? 



This unit contrasts the ancient North American cultures 
with contemporary Western urban culture, placing emphasis 
on cultural conflicts as they affect the life of the Indian 
and Eskimo today. 

Suggested Activities 

. Contrast cultural values fros the past vita requirements 
of adaptation today, 

• Invite Indian or Eskimo speakers to the scinol. 
Emergent Themes 

• Cultural change in a society is often introduced by borrowin-g 
elements from a divergent culture with which the society is 
brought into contact . 

• Changes in one cultural element (i.e.,. in technology) may 
introduce pressures while other cultural areas are in the process 
of adaptation to the innovation. 



What Makes Our Values "Rigto"? 



This topic examines our commitment to shared values and 
oxpTnres oair willingness to use these as criteria when judging 
other cultural patterns . The focus might well be on the clash 
of values between East and West, 

Suggested Activities 

I;. 

• Devise experimtnts to measure the degree of authoritarianism 
among students; relate to etitnocentrism or political, religious, 
and ethnic dogmatism. 

. Working with selected opposing values, explore -irhe economic, 
social, and emotional "commitment 11 of the groups uipholding 
them. 

Emergent Themes 

• Emotional commitment to our own culture and to the symbols 
of our culture is a barrier to the objective comparison of 
cultures . 



Cigarettes and Society 



.urough £ji examination of the role that the cigarette has 
played in our society, this unit studies the way in which 
a cultural _iseia is- introduced by borrowing from another culture 
and how it icmuires different meanings for various age, sex, 
and social ^Eupings. The study should include an analysis 
of the conssxcsis effort now being zaaade to change the meaning 
of the cigarette in our society. 

Suggested Jks^Lvities 

. Have stucbs^s conduct surveys among their peers to determine 
extent of smoking, motivation, or the social attitudes controlling 
adolescent ^use . 

• Con^rastrxhe attitudes of non-smokers and smokers, and their 
openness too information on smoking hazards. 

Emergent Thraes 

. The same ..^asltaral item may have divergent meanings for different 
viewers ancr~3articipants . 

. The objecx^ve situation and the definition of the situation 
by participssssfcs are always divergent in varying degrees. 



Advertising: Education or Propaganda? 



The role of advertising is considered in this unit primarily 
from the point of view of taste and value formation, rather 
than from the economic perspective; in other words, the emphasis 
is on covert advertising as opposed to overt sales appeals. 

Suggested Activities 

. Analyse the content of popular media to show the importance 
of establishing "by association the symbolic meaning of consumer 
items (e.g a , prestige, socio-economic class implications). 
. Invite professionals from advertising agencies and the press 
to speak at the school. 

Emergent Themes 

• We live in a society 1;hat attaches great importance to participation 
in symbolic and dynamic patterns of consumption of material 
goods and services. 

. Advertising mobilizes existing social pressures and values' 
in support of specific products and services. 



Man's Best Friend; The Car? 



The automobile is considered in this unit as a key to 
Western culture, symbolizing technological change, affluence, 
urbanization, stratification, shifts in our value system, 
and problems of identity in a heterogeneous society that is 
oriented to the rapid consumption of mass-produced goods and 
services. 

Suggested Activities 

Organize a forum on the auto with representatives from advertising 
car sales, finance, insurance, urban planners, . and the police 
as guest participants, 

. Conduct a survey to exgiLore the extent of adolescent auto 
ownership or use, and its impact on prestige, self-image, 
leisure activities, and dating patterns. 

Emergent Themes 

. Each culture comes to fce more or less organized about a 
certain world view or outlook. 



The Arts: Man Talking to Himself? 



Art, music, and poetry may be viewed in this unit as condensed 
and stylized cultural expressions and as indices to impending 
cultural changes. 

Suggested Activities 

• Visit an art gallery or museum and observe the relation 
of styles of expression to distinctive cultures with regard 
to values, technologies, and social systems. 

• Collect items of "pop art" and explore them as keyB to contemporary 
cultural shifts. 

Emergent Themes 

• Man is a symbol-making creature who tends naturally to refine 
and restate his experience to himself . 



j L-hNi Wit- wv-/L*irsu r.viOi\ 

In this section 3 attention is shifted from cultures as 
systems of meaning to the individuals who learn, share , transmit , 
or modify such systems, 

The "self 11 is seen as a produce of symbolic interaction, 
vith culturally defined expectations organised about the performance 
of "roles' 1 . The multiplicity of roles played simultaneously 
or successively by the human actor, the way in vhich these 
are. learned, the divergent audiences to vhich eae;: role may 
be played, and the complexity of relationships between such 
rcles all provide a fascinating perspective on the behaviour 
of xaan in society. 

The dominant point of viev throughout this second phase 
of inquiry is that of social psychology, with emphasis on 
the dramaturgic frame of reference as a convenient perspective 
for classroom approach. 
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Tne "self" as ve kr.ov it is cro^cid and sustained through 
the dynamics of social relationships. 

Kurr.an behaviour is largely- controlled by a web of expectation 
in which man the actor is enmeshed. 

Expectations of behaviour are organised in terras of roles 
or sets of related requirements* Human actors p'.ay culturally- 
defined and socially sustained roles. 



Self-image Ai\d the Social Mirror 



We see ourselves in the responses of others. In this 
unit, students are encouraged to consider the ways in which 
their conceptions of self are inferred from the responses 
of others and to ask which persons and groups are most significant 
in this mirroring process. Consideration of the way in which 
the individual assumes or interprets the role of others in 
evaluating himself will also be important. 

Suggested Activities 

* Students could prepare profiles of self, documented in terns 
of the perceived responses of others. They could explore 
potential impact on self of changes in the responses of others. 

Emergent Themes ■ 

» Through symbolic interaction we come to participate in an 
established set of shared understandings. 

- We form our awareness and image of self from the responses 
of others to us. 

. Certain individuals and groups aire particularly important 
to us as agents of cultural learning. 

* Since the responses of others are culturally organized, 
we come to see ourselves and to evaluate ourselves in terms 
of our particular cultural standards. 

* The self comes to act as both critic and object. 



GaOWINo Up in Two Cultures 

/ This unit incuses on a comparison 02" socialization within 
;vo different cultures. The attention of the student is drawn 
to the way in which individuals cone to internalize cultural 
sreandarda as expressed in the sanctioned expectations of others. 
He will be exposed, as veil, to evidence of the very great 
degree to which we are all products of our socio-cultural 
environment , 

Suggested Activities 

. Compare corresponding elements in divergent cultures, 

. Invite speakers who can describe the roles of 'children and 

adolescents in a divergent culture. 

Sue r gent Themes 

. Each person tries to maintain a favourable self-image (that 
is , to make favourable judgements about the way he appears 
-00 others) and responds to the expectations of others,' as . 
•made visible through their reaction to him* 
, Differences in personality or temperament, which are often 
thought of as unique or genetic, are generally the product 
of socialization. 



Are the Schools Really Necessary? 

This topic leads to rja inquiry into the part by 
the school in. the large:* process of education, 7,.. . c 
encompasses a view of the school as an extension of — y> 
community, and society and a questioning of its - 
impact • 

Suggested Activities 

. Student could give their evaluations of the reli- 
ef fectiveness of formal education, not only in bu [ ^' 
developing specific skills but in forming attitudes 
and habits of work and deportment. 

Emergent Themes 
• Formal education is a deliberate extension of ■ larger 
socializing activity of the group. 



and 
and 
•ralues 
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Who Ake 7o/ 

in t> - the arxempt to viev " " 1?" as an actcr 

playing cuxt lly derined roles in zZz-: =1 drama encourssss 

the stii;:i?ot ' : articulate the diver: . roles that he plays 

and to jlmri:. sources of inter-r x.n:-.:i*ct • 

Suggested .activities 

. Ask students to construct a cha. ; of t^ir roles, focusing 
on differences. 

• Select xwo groups or individuals tha~ students would not 
vish to tie with at the same time.; 9 expi^itt^sg the kinds of 
dilemmas ~ihat might result. 

Emergent kernes 

• Social ^interaction is a kind c£ drsrn^ In which the actors 
play well-defined parts or roles, ±stiiM 'their cues from the 
response of other actors. Each actc^ <^nfirms or supports 
the othsr in his role. 

. Each actor plays many roles in a variety of social dramas* 
Divergent roles may 222ke conflicting demands upon the same 
actor • 

• Self-i™E^ is articulated Tyre^QminaiE— zol terms of one's 
heosz significant role or roles. 

. £tene positions in s.^ :iety are MSAjgared — t v xedj others 
can be achieved and £- 3 alterable. 



The Hippie 
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In this unit a popular stereotype is -~u**eid % ncnr, -gs a 
daviant, but as a conformist who is govern^v.b2 r ' '<? £ pecta- 
tions and standards or a sub-culture . 

Suggested Activities 

• Invite a group of hippies to form a psss^L oncd-er ^'^in their 
point of view and life style. 

. Research the values and socio-economic csigtr?- at •■ hippie 
group # 

Emergent Themes 

• Even behaviour which we think of as devierc is x-ftast limited 
and controlled by culture and social structure. 
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Drugs -and the Adolescent 

A dertsnt career, with its accompanying process of resocializa- 
taon tss siis-cultural norms and values,, is explored in its 
sin£!l£xi~y to an occupational career. The study directs attention 
te ^ne iraortance of social determinants and consequences 
of"' drug zjse. 

3uggi«3ted ^Activities 

• R&ro students conduct a survey of attitudes and use, 

* Research the differences between users of "soft" and "hard 11 
drugs, 

. Compare the present social meanings of marijuana and alcohol 
use. 

. Invite speakers representing medical, legal, and social 
science points of view. 

Emergent Themes 

. TSie "deviant" actor is learning to play a role defined and 
supported within a deviant sub-culture. 
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Uatdjg as Play-acting 

TZhis unit attempts to illustrsre tr'pe way in which adolescents 
leern to play the reciprocal roles of boy friend / girl rrijencL 
wiuik refererce "both to older role— mo dais and to the soci s, : izin^ 
impart of popular media such as T7 f films, magazines, and 
pop music. 

Suggested Activities 

. Bevise research projects on the learning of dating norms; 
analyse the popular mefiia as socializing agents. 

Emergent Themes 

• Socialization is largely effected through role-lesming. 
. Roles tend to be related through reciprocal obligations 
and expectations. 



Rsk Adolescent tc Adult 



ISoia unit af fcrds an opriartunrrr ^ 2r5>lo:re maay critics 
r5r*ob-_ems of adoles cence , vh^ch is -adLewsc. 33 en uneasy tranai" 
:>s^tfeeii child and i^dult roJ^—playi^s:* 

Suggested Activities 

* Collect instances of adolescent-adult TCTiflict and organic 
them within ~zhe framework of a trarsitinar: ^ram adolescent 
to adult role-playing. 

En*srgent Themes 

. ^~._le playing one rde, the actcrr is cfcen preparing to 
ta^. on a new role . 

. 7-rsnsition from the playing: of one role to another nay » 
married by periods of uncertainty^ 



Towards Unisex? 



In this unit sex identity is seen as an ascribed role* 
Cultural differences in sex rdle-pisying, as veil as csa- 
^mporary trend tasrards greater congruence in maie-fen^il^e rales, 
shozild be examined 

Suggested Activities 

r. Analyse sex-role differences in dress, deportment , and expecta- 
tions; formulate a projection of trends. 

Emergent Themes 

• Soles organize the socierrsl norsis by defining t.bsir axsaLiesability 
to an actor in a parti culsr~ si tuEtficci. 

. 3ie cluster of related e^rperrtetions or rrr.^reirsnts that 

riHsfine any role tend to be~r^ore or iLess- comril e ggrs sary or EaBngoniously 

i^itegrated. 
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Teaching for Whom? 



In this unit, the role of the teacher is explored with 
specific reference to the divergent expectations of academic, 
administrative, political, student, and parental (groups. 

Suggested Activities 

♦ Students might draw up a list of the expectations that various 
groups impose on teachers, which in turn could "be explored 

for potential conflicts. 

Emergent -Themes 

* Each role is played to special audiences who ms& have divergent 
expectations of how the actor should "behave. 



So You Think You're Open^ikided? 

Popular images of racial and ethnic minority group members 
are explored in terms of tlheir implications for role-playing 
on the part of both the minority anc the majority. The topic 
leads to a critical examination of prejudice in classroom, 
community, and country. 

Suggested Activities 

. Measure levels of prejudice in class or school. 
• Construct and criticize erthnic tf stereotypes". 

« Analyse mass-media conterrtt "to shov sources of learned prejudice 
Emergent Themes 

. We may have expectations about the role-playing of members 
of specific religious, ethnic, or racial groups, vhich tend 
in part to increase the incidence of this expected behaviour* 
. Prejudice is learned .and culturally supported. 
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Brainwashing 

An extreme example of resocialization, brainwashing is 
the topic used to point out the way in which all role-playing 
depends upon continuous support in terms of the responses 
of others. 

Suggested Activities 

. Collect newspaper or other accounts of "brainwashing for 
discussion. 

Emergent Themes 

. Our self-image is a changing one that requires continuous 
support in interaction and which may be remoulded in encountering 
new responses* 
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How Does It Feel to be Handicapped? 



This unic aims to develop insight into the role of the 
handicapped person. 

Suggested Activities 

• Invite a speaker to discuss management of handicaps or stigma 
in social interaction. 

Emergent Themes 

. Certain personal characteristics may impede interaction 
either by imposing physical limitations on role-playing capacity 
or by seriously discrediting cultural definition. 



The Marginal Man 



This topic provides an insight into the problems that 
confront persons who are between two cultures and are not 
fully identified with either (e.g., the immigrant). 

Suggested Activities 

. Invite a New Canadian to speak on problems of cultural adjustment. 
. First-generation Canadian students could reflect upon some 
of the cultural dilemmas they might face. 

Emergent Themes 

. Individuals vary in their degree of commitment to cultural 
institutions • 



/ 
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Does Your Group Run Your Life? 

This topic affords an opportunity to explore the control 
exercised by a group over its members (for example, the possible 
restriction of output on the part of students or workers). 

Suggested Activities 

1 

• Read about some of the Asch experiments 

. Explore real or hypothetical instances of deviation to reveal 
extent and effectiveness of primary group sanctions. 

Emergent Themes 

. Primary groups protect their members from the demands of 
larger secondary organizations. 

. Because primary groups are the mirror through which the individual 
sustains his evaluation of self as a whole person, such groups 
exercise the strongest possible controls over individual behaviour. 



Solomon E. Asch. "Opinions and Social Pressure , ff 
Scientif ; ican (November 1955 )• 



The Working Mother: A Conflict of Interests?' 



This unit presents an opportunity to explore the changing 
expectations of wives and mothers and the position of women 
in the world of work. 

Suggested Activities 

. Debate some of the common opinions held about women who work. 
. Conduct a survey of working mothers to explore role conflicts. 

Emergent Themes 

. Divergent roles may make simultaneous and conflicting demands. 
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Myth and Medicine 

This unit explores the functional and historical similarities 
that are observable in apparently dissimilar roles, through 
a contrast of the vitch doctor and the psychiatrist in terms 
of their relation to divergent cultures, ideologies and technologies, 
the way in which practitioners are recruited and trained, 
and the privileges of office. 

Suggested Activities 

, Prepare a contemporary job profile for a witch doctor and 
compare this with a description of the role of the psychiatrist 
as given by an anthropologist from another planet. 

Emergent Themes 

• The job, the position, and the profession are distinctive 
kinds of work roles. 



ERLC 
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Alcohol and the Teen-ager 

This topic leads to a discussion and observation of the 
way in which alcohol is used by adolescents and the relationship 
of these patterns to adult models, peer-group pressures, cultural 
definitions, and legal restraints. 

Suggested Activities 

. Have students conduct a survey of attitudes and drinking 
habits both among adults and their peer^. 3 . 
. Review the most common situations of teen-age alcohol use 
and analyse from the point of view of motivation, group pressures 
and sanctions, community responses, type of use (e.g., recreational 
.and symbolic). "" 1 

• Contrast the drinking habits of various religious and ethnic 
groups and relate to value systems. 

Emergent Themes 

. Drinking habits are learned and are evidence of the way 

in which alcohol is defined in a culture and the way in which 

its use enters into specific role requirements. 



Do Clothes Make the Man? 

... 4 

This unit explores the importance of clothing and other 
.status symbols in facilitating interaction by generating reciprocal 
roif; expectations • 

Suggested Activities 

. Conduct experiments to demonstrate inference -afiT status fern 
dress and deportment. 

• Discuss typical forms of adolescent dress aria explore the 
socio-economic implications. 

Emergent Themes 

. Many social positions are associated with identifying status 
symbols of dress, speech, deportment, or skill. 
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Are You Ashamed to be Different? 



The topic explores the pressures that society puts on the 
individual to make him conform. The study leads to the social 
function of conditioned guilt (embarrassment). 

Suggested Activities 

. Read about some of the Asch experiments 

. Devise a project involving deliberate deviation by selected 
students from adolescent norms, vith a report on the external 
and internal constraints experienced. 

Emergent Themes 

. Role expectations are supported by a system of rewards and 
punishments both internal and external. 

. Behaviour is most often organized so as to elicit rewards. 



Solomon E. Asch. "Opinions and Social Pressure, 
Scientific American , (November 1955). 
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Man: The Builder of Social Structures 

In this section, a point of view in the sociological content 
is opened up, focusing upon the way in which the role -playing 
of individuals comes to be organised in terms of characteristic 
social processes and social structures. Man is seen as a 
participant in relationships, groupings, and social systems 
that have 3H intelligible structure vhich can neither be reduced 
to nor derived from a stufr of the behaviour of individual 
actors. Emphasis is given w many of the important s~-ruct:_ral 
features of modern industrial, urbanized societies, b^t cz— arisons 
with other social systems, historical and contemporary, will 
be important in developing a wider awareness on the. -isxt of 
the student. 



3uidir.£ Perspectives 

-rough the development of relatively s table complementary 
_ -^-playinE* relationships ar^iL grc^ps achieve a .structure 
r,rr" ^ntinuity vhich may "be in£sgszifiient of particular participants. 

Interne: .on between indivil-al:: _nd groups is r ^r^ed 
"by c system ranking or stratification. 

In order t. : carry out important basics with some i ^arantee 
of efficiency _^rd continuity 5 groups may become formally organized 
with codified structures . 

Society, vieweiL as a. whole, may also "be seen as a changing 
and .zuxre or less ^integrated system. 



is ~.-:e Family Vanishing? ' . „ 

-his unit explores the chafing structure and iTur.cticno 
of rural and urbaz. families in Canadian society, Consideration 
is -riven to the transfer of tasks to formal organisations such 
as recreation agencies, the school, university, or church.. 

Suggested Activities 

. Students might interview parents or grandparents to discover 
functions that th^ family fulfilled for past generations, in 
comparison to their ovn families. The differences could be related 
to larger socio- cultural changes . 

• frrrrrv^pnts might be encouraged to investigate the perspective 
frc~*5iich family development is viewed in Home Economics , 
Curriculum RP-S.6 

Emergent Themes 

. Relationships may be characterized as tending towards the 
primary, or intimate and personal, or towards the secondary, or 
impersonal and detached. 

. .Groups may be characterized as primary or secondary according 
to the relationship that is dominant. 
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is Your Gang a Society? 

This unit takes a look at the gang or closely-knit peer 
Croup as an integrated sub-culture and social system* 

Suggested Activities 

. Students might prepare a sociological sketch of their ovn 
gangs or peer groups, including identifying features of the 
sub-culture (e.g., language, dress, tastes, or jokes) and 
the structures of corasiuni cation, authority, and prestige. 

Emergent Themes 

. All groups have a communication structure or pattern of 
repetitive interaction, an affective or emotional structure, 
a system of stratification, and a distinctive .sub- culture. 
. All groups have a division of labour whereby each position 
in the group is defined as a set of tasks and privileges. 
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From Scouting to Motorcycle Gangs 

Through a contrast of these activities, this unit draws 
. attention to patterns of adolescent involvement with reference 
to models in adult society. 

Suggested Activities 

. Using student experience, observation, and interviewing, 
contrast the ideologies, objectives, status, activities, and 
recruitment of these or other youth groups. 

Emergent Themes 

• All groups develop cultural variations by selecting from 
and modifying the dominant cultural patterns. 
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Unions in Transition 

This unit looks at the labour union as an organization 
that reflects labour's point of view. The structural changes 
that accompany a union's growth from grass roots to structural 
complexity can be examined. 



Suggested Activities 

, Invite speakers who represent a variety of viewpoints 

organized labour. 

. Collect union literature. 

. Compare student unions, labour unions, and profession 
associations * 



Emergent Themes 

. Organizational functions may change in adaptation to 
socio-cultural conditions. 

. Interest groups emerge as social movements when they 
capable of collective action. 
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Who Goes to Court? 

Through the hierarchy of enforcement agencies, this unit 
examines the differential application of legal codes from 
the point of view of social control . 

Suggested Activities 

• Observe court proceedings. 

. Compare several cases where students or others have been 
handled differently by enforcement agencies in connection with 
similar offences. 

. Analyse Canadian demographic data to ascertain whether there 
has been a shift to a predominantly young population. 

Emergent Themes 

. The force and applicability of codified law are continuously 
redefined by the society and its enforcement agencies in a 
way that reflects both changing values and existing social 
differences. 



Do Jails Rake Criminals? 



V 



This topic takes a look at the socializing impact of penal 
institutions. 

i 

Suggested Activities 

f Visit a penal or reform institution. 

# Invite staff members of detention institutions, members of 
the John Howard Society, parole officers, and members of ex- 
convict groups to speak at your school. 

Emergent Themes 

. Certain institutions provide almost a total environment and 
thus ha\* considerable potential for re-socializing participants 
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Are the Churches Changing? 

This topic is designed to open up discussion on the problems 
faced by the churches in a changing and pluralistic society. 
Special emphasis is placed on modes of institutional adaptation; 
contrast of the role of the church in rural and urban settings; 
and the traditional position of the church which, in an urban 
society, faces conflict, questioning, and disorientation. 

Suggested Activities 

# Invite members of the clergy for a panel discussion of change. 
. Survey student attitudes towards the churches or conduct a 
study l of changing involvement patterns. 

Emergent Themes 

f Established institutions survive by adapting to changing 
social conditions* 
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Suburbia: Myth or Minotaur? 

This unit attempts a critical reviev of the stereotypes 
of modern suburbia, placing emphasis on the heterogeneity 
of suburban developments and the problems of transport, land 
use, and social organization. 

Suggested Activities 

. Invite speakers vho are active in related fields (e.g., 
urban sociologists, town planners). 

. Contrast high-rise and apartment life with life in single 
family dwellings. 

• Conduct comparative community studies of suburban and core 
areas. 

. Organize a panel of urban planners, architects, and social 
workers to discuss urban problems. 

Emergent Themes 

. Western urbanization reflects both demographic and technological 
changes which have proceeded so rapidly as to produce demands 
for further technological and social adaptation. 
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The City as a Way of Life 

This unit examines the city as an environment where issues 
of housing, impersonality, mobility, and heterogeneity dominate 
the lives of an increasing number of people. 

Suggested Activities 

• Classes from urban areas might be paired with classes from 
rural schools so that parallel comparative data on attitudes, 
life styles, and goals might be collected in both communities 
and presented for joint discussion. 

Emergent Themes 

• Instability of social arrangements and pluralism in life 
styles tend to create a considerable element of uncertainty 
and changeability in behaviour* 
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Time on Your Hands? 

In this unit, the problem of leisure in an increasingly 
affluent society is examined with focus on contemporary recreational 
institutions and changing patterns of leisure-time use. 

Suggested Activities 

. Conduct a survey of student and adult uso of leisure time. f 
. Construct an individual life-cycle showing age-transitions 
in the use of leisure time, with emphasis on anticipatory socializa- 
tion. 

Emergent Themes 

• Recreational skills and habits, like work skills, are learned. 
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What Does It Mean to be Poor? 

This unit explores poverty as a culturally relative concept. 
Consideration is given to the ecological and social position 
of Canada's poor in the urban ghetto and in depressed rural 
areas • 

Suggested Activities 

• The class could explore economically depressed areas (rural 
or urban) within reach of the school, leading to research 
projects on the social and psychological meaning of economic 
deprivation. 

Emergent Themes 

• Divergent groups in our society have distinctively different 
opportunities and expectations. 
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Growing Old in a Young Sxiety 



This topic examines the problems of the aged in our society, 
with reference to the changing age structure of Canada's population 
and the problems of isolation and occupational obsolescence. 

Suggested Activities 

. Invite a speaker who is active in a related field (e.g., 
gerontologist or someone who works closely with senior citizens). 
. Through analysis of popular advertising, films, and slogans, 
examine cultural emphasis on youth, 

Emergent Themes 

. Changes in the age distribution of the population and in 
the structure of family life, as veil as the rapid obsolescence 
of occupational skills , tend to place older persons in an 
isolated and disadvantaged position in our society. 



-57- 

The Social Climber 



■;:?Jfr wait ^v ^ines the extent and avenues of mobility 
in Vtm^4U':> Society, exploring factors that facilitate or 
inhibit iteih movement. Comparisons with more rigid systems" 
of stratification throw further light on these issues. 

Suggested Activities 

. Students might analyse mobility aspiraM-ons in their own 
age group (possibly in contrast with non-mobile adolescent 
retreatist groups). 

. Students might prepare family sketches of socio-economic 
mobility with attention to the significant mechanisms or occasions 
of such movement. 

Emergent Themes 

. Positions are ranked according to the degree of prestige 
and power they command. 

. Systems of ranking or stratification develop both among 
individuals within groups and among groups within the larger 
society. 

. Individuals and groups change their position in the stratification 
structure either by changing positions or by enhancing the 
social evaluation of their group or position. 
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Who Are *the Establishment"? 

This unit is an attempt to define a vague but emotionally 
loaded contemporary term. 

Suggested Activities 

. Attempt a definition of "the establishment 11 , taking into 
account current literature and usage. 

• Examine in detail any one body exercising authority over 
adolescents , in order to explore both vested interests and 
the possible functional utility of such a body. 

Efc e £8L en * Themes 

• A bureaucracy is a special kind of impersonal organization 
with a well-articulated, efficient, and dependable structure. 
. All established organizations tend to protect their own 
interests and to seek their own survival and growth. 



Student Power: Burning or Building? 

* 

This topic leads to an exploration of the roots, objectives, 
tactics, and popular base of the student power movement, taking 
into consideration the position of teachers, administrators, 
and the public. 

Suggested Activities 

. Organize panel discussions that include the points of view 
of student reformers and educational administrators, 
. Survey press reports on student power movements and compare 
their tactics with other political, social, and reform movements 
in our society. 

Emergent Themes 

. The reciprocal rights and obligations attached to complementary 
roles may be viewed as results of a process. of exchange. 
. Power in social relationships is a function of the unequal 
distribution of scarce rewards. 

All groups have a power structure. Where the exercise of 
power is accepted as legitimate by all concerned, an authority 
structure is present. 
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The Time Bomb in Canada's Mailbox 

In this unit, separatism is viewed as a social movement 
and examined in terms of its evolution and the structural 
changes accompanying increased institutionalization. 



Suggested Activities 

. Collect separatist literature and analyse the movement in 
terms of symbols, objectives, and proposed tactics, 
. Debate issues of separatism and federalism. 

Emergent Themes 

• Pretest movements arise where sizeable groups are signifi- 
cantly disadvantaged in terms of the system of status and 
economic rewards. Such movements have a characteristic patte 
of growth and change. 
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The Qmmm Indian: Where Is He Going? 



This tmit examines the Canadian Indian's attempts at social 
reorganisation, both adaptive and retreatist, and some of 
the barriers to mobility. 

Suggested Activities 

. Compare Indian protest movements, retreatist and integrationist , 
in terms of their ^fejectives and appeals. 

Emergent Thecses 

. Some groups culturally defined as distinctive are limited 
in terms of mobility. 
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Our World: Overpopulated or Underdeveloped? 

In this unit, the crisis of population is explored in 
terms of its causes ancl in terms of the resultant problems 
of urban grovth and econonic development in emergent countries. 

Suggested Activities 

. Making use of United Nations data, the class might construct 
graphs of world and regional population grovth, urbanization, 
and changes in per capita income, 

. Students might compare family planning, in the Orient and in 
the Vest, with sociological factors (obtained through research) 
affecting Canadian birth rates. 

Emergent Themes 

• The rate of population growth today is largely determined 

by family planning decisions which in turn depend upon cultural 

definitions and pressures :>f the social structure. 
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Man and the Machine 

i 

This unit looks at man's technology as an extension of 
himself. The topic leads to a consideration of the problems 
of automation, work alienation, and the growing demand for 
more complex work skills. 

Suggested Activities 

. Devise a project that includes first-hand observation of 
computerized work. 

. Analyse science-fiction (in popular songs, films, and literature). 
Emergent Themes 

. Mechanization and automation may make work less important 
for some and more important for others. 
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War and Games 

This topic explores similarities in the social processes underlying 
the seemingly divergent activities of war and games. 

Suggested Activities 

• Contrast a game or sport with a war, in terms of the elements 
of co-cp?ration, competition, and conflict. 

• Construct a continuum of activities ranging from games to 
wars and try to clarify the differentiating features. 

Emergent Themes 

• Pursuit of identical goals by individuals or groups may 
give rise to the characteristic relation of conflict, co- 
operation, or competition • 
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The Arms Race vs. The Human Race? 



This unit takes a look at the growth of the military- 
industrial complex in Western societies and examines its relation 
to ideological conflicts and vested politico-economic interests. 

Suggested Activities 

. Collect .info rmation on nr.litary and related expenditures 
bin Canada and the United States and contrast with expend- 
itures in other areas (e.g., foreign aid). 

Emergent Themes 

• Institutions may tend to seek their own growth and perpetuation 
independently of the need that brought them into existence. 



Canadian Learning Materials 



Printed Materials 

Berton, P. The Comfortable Pew . Toronto: McClelland & 
Stewart Limited, 1965. 

Canadian Broadcasting Corporation. Under One Roof , Booklet 

on the Family. Toronto: Canadian Broadcasting Corporation, 
1961*. 

*Elkin, F. The Family in Canada . Ottawa: Vanier Institute 
of the Family, 19 68. 

Graham, G. , and Chaput -Roll and, S. Dear Enemies : A D ialogue on 
French and English Canada . Toronto: The Macmillan Co. of 
Canada Ltd. , 1963. 

The Indian Act . Ottawa: Queen f s Printer. 

Indian Eskimo Association of Canada; Cultural Encounter . Toronto: 
Indian Eskimo Association of Canada, n.d. 

Indian Eskimo Association of Canada. To Be or To Become . Toronto: 
Indian Eskimo Association of Canada, 1957. 

*Innis, H. TheBiasof Communication. Toronto: University of 
Toronto Press, 196U. 

*For teacher *s reference. 
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*IrvinK, J. A, Mass Media in Canada , Toronto: The Ryerson 
Press, 1962. 

Lipton, C. Trade Union Movement of Canada , 1827-1959 * Montreal: 
Canadian Social Publications, 1966. Ci.e., 1967D. 

McDonough, J.T. Charbonneau and LeChef . Toronto: McClelland & 
Stewart Limited, 1968. 

McGrath, W.T. Youth and the Lav . Toronto: W. J. Gage Limited, 
196k. 

MacLennan, H. Two Solitudes , .Rev. ed. Toronto: The Macmillan 
Co. of Canada Ltd., 19^5. 

^Ontario Department of Education. Interim Research Project 

On Unreached Youth. Alienation , Deviance and Social Control 
of Unreached Youth . Edited by John A. Byles. Toronto: 
The Interim Research Project on Unreached Youth, 1969. 

Request for copy should be addressed to the Secretary 
of the Committee. 

Repath, A. Mass Media and You . Toronto: Longmans Canada Ltd., 
1966. 

Roy, Gabrielle. The Cashier . Translated by H. Binsse. Toronto: 
McClelland & Stewart Limited, 1955. 
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Roy, Gabrxelle. The Tin Flute « Translated by H, Josephson. 
Toronto: McClelland & Stewart Limited, 1959. 
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Articles 

Royal Bank of Canada. "What Use is Advertising?" Newsletter , 
October 1965. 

Royal Bank, of Canada, "The Canadian Family Enters 196T." 
Monthly Letter » November 1966, 

Royal Bank of Canada, "The Family in Our Changing Society." 
Monthly Letter , July 1963. 

Royal Bank of Canada, "Something About Retirement." Monthly 
Letter , December 1967. 

Thaw, A. "We- Skirt Real Education." Star Weekly , 23 October, " 
1965. 
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FlLMS 

Age of the Buffa lo. Learning Materials Service Unit, Department 
of Education. Produced by the National Film Board, I96U 
Ik mins. colour. 

Antonio . Learning Materials Service Unit, Department of Education, 
Produced by the National Film Board, I966. 28 mins. b/v. 

Begone Dull Care . Learning Materials Service Unit, Department 
of Education. Produced by. the National Film Board, 19^9. 
8 mins. colour. 

Being Different . Learning Materials Service Unit, Department 
of Education. Produced by the National Film Board, 195?. 
10 mins. b/v# 

Bonjour Toronto ! Learning Materials Service Unit, Department 
of Education. Produced by the National Film Board, 1965. 
28 mins. b/v. 

Can the Earth Provide ? Learning Materials Service Unit, 

Department of Education. Produced by the National Film 
Board, 196l. 28 mins. b/v. 

Challenge to Mankind . Learning Materials Service Unit, Department 
of Education. Produced by the National Film Board, 1961, 
28 mins. b/v. 
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The Changing City . Learning Materials Service Unit, Department 
of Education. Produced by the National Film Board, i960. 

28 mins . colour . 

The Child of the Future ; Hoy Might He Learn? Directed by 

M. McLuhan. Learning Materials Service Unit, Department of 
Education. Produced by the National Film Board, 196U • 58 mins. 
b/w. 

Circle of the Sun, Learning Materials Service Unit, Department 
of Education. Produced by the National Film Board, 196l. 

29 mins. colour. 

"The City" Series. Learning Materials Service Unit, Department 
of Education. Produced by the National Film Board, 1963. 
Six parts, each 28 mins. b/w. 

The City: Cars or People ; The City : Heaven and Hell ; 
The City and Its Region ; The City and the Future, ; T he City 
as Man's Home ; T he Heart of the City . 

City Scene . Learning Materials Service U^lt;,, Department of 
Education, Produced by the National Film Board, 196H. 
28 mins. b/w. 

City Under Pressure . Learning Materials Service Unit, Department 

of Education. Produced by the National Film Board, 1965 • 

_/ 

18 mins. b/w. 
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Courtship . Parts 1 & 2. Learning Materials Service Unit, 

Department of Education. Produced by i le National Film Board, 
1961. 30 mins. b/w. 



, Day After Day , Learning Materials Service Unit, Department of . 

Education. Produced by the National Film Board, 1962. 27 mins. 
b/w. 



Detached Americans . Produced by the United Church of Canada, 1965. 
33 mins. b/w. 



The First Mile Up . Learning Materials Service Unit, Department 
of Education. Produced by the National Film Board, 196l. 
17 mins. b/w. 



Four Families . Learning- Materials Service Unit, Department 
of Education. Produced by the National Film Board, 1959. 
59 mins. b/w. 



Frangoise . Learning Materials Service Unit, Department of 

Education. Produce by the National Film Board, 196U. 27 mins. 
b/w. 



The General Foreman . Learning Materials Service Unit, Department 
of Education. Produced by the National Film Board, 1958.. 
29 mins. b/w. 
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Oetting on the Bandvagon . Learning Materials Service Unit, 
Department of Education. Produced by the National Film 
Board, 1955. 7 mins. b/v. 



Global Struggle for Food . Learning Materials Service Unit, 
Department of Education. Produced by the National Film 
Board, 1961. 28 mins. b/v. 



The Golden Age . Learning Materials Service Unit, Department 
of Education. Produced by the National Film Board, 1958, 
29 mins . b/v. 



The Head Men . Learning Materials Service Unit, Department of 
Education. Produced by the National Film Board, 1963. 
28 mins. b/v. 



The Indian Speaks . Learning Materials Service Unit, Department 
of Education. Produced by the National Film Board, 1967. 
ho mins. colour. 



The Invention of the Adolescent . Learning Materials Service 

Unit, Department of Education. Produced by the National Film 
Board, 1967. 28 mins. b/v. 



Knowing to Learn . Learning Materials Service Unit, Department 
of Education. Produced by the National Film Board, 1966. 
71 mins. b/v. 



Ladies and Gentlemen : Mr. Leonard Cohen * Learning Materials 
Service Unit, Department of Education. Produced by the 
National Film Board, 196?. Hi mins . b/w. 



Living Machine . Parts 1 & 2. Learning Materials Service Unit, 
Department of Education. Produced by the National Film Board, 
1962. 28 mins. b/w. 



The Longer Trail . Learning Materials Service Unit , Department 
of Education. Produced by the National Film Board, 1956. 
29 mins. b/w. 



Man and His Resources . Learning Materials Service Unit, Department 
of Education. Produced by the National Film Board, 196l« 
28 mins. b/w. 



Men at Work . Learning Materials Service Unit, Department of 
Education. Produced by the National Film Board, 195*+. 
26 mins. b/w. 



Men_ on the Assembly Line . Learning Materials Service Unit, 

Department of Education. Produced by the National Film Board, 
1958. 29 mins. b/w. 



No Reason to Stay . Learning Materials Service Unit, Department 

of Education. Produced by the National Film Board, 1966. 28 mins. 
b/w. 



-75- 

People by the Billions . Learning Materials Service Unit, 
Department of Education, Produced by the National Film 
Board, 1961. 27 mins . b/v. 



People Might Laufth at Us, Learning Materials Service Unit, 
Department of Education. Produced by the National Film 
Board, I96U. 9 mins. colour. 



Phoebe . Learning Materials Service Unit, Department of Education, 
Produced by the National Film Board, I96U. 28 mins. b/v. 



Portrait of the Artist , Learning Materials Service Unit, 
Department of Education. Produced by the National Film 
Board, I96U. 28 mins. b/w. 



Power of Speech . Learning Materials Service Unit, Department 

of Education. Produced by the Hydro Electric Power Commission 
of Ontario, 19^7. 20 mins. colour. 



A Report on R e-development ; Regent Park South . Learning Materials 
Service Unit, Department of Education, Produced b^r the National 
Film Board, I96I. 11 mins. b/w. 



Satan 's Choice . Learning Materials Service Unit, Department 
of Education. Produced by the National Film Board, 1965. 
27 mins. b/w. 
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Search for Learning . Learning Materials Service Unit, Department 
of Education. Produced by the National Film Board, 1966. 
13 rains, b/v. 



The Shattered Sile nce. Learning Materials Service Unit, Department 
of Education. Produced by the National Film Board, 1966. 
2? mins. b/v. 



The Skilled Worker . Learning Materials Service Unit, Department 
of Education. Produced by the National Film Board, 1958. 
29 mina . b/v. 



The Stage to Three . Learning Materials Service Unit, Department 
of Education. Produced by the National Film Board, I96U. 
28 mins. b/w. 



Strike in Tovn . Learning Materials Service Unit, Department of 
Education. Produced by the National Film Board, 1955* 
29 mins. b/w. 



Suburban Living : Six Solutions . Learning Materials Service 
Unit, Department of Education. Produced by the National 
Film Board, i960. 59 mins. b/v. 



Summerhill . Learning Materials Service Unit, Department of 
Education. Produced by the National Film Board, 1966. 
27 mins. colour. 
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The Teacher : Authority or Automation ? Learning Materials Service 
Unit, Department "of Education. Produced by the National Film 
Board, 1961. 28 mins. b/w. 



The Things I Cannot Change , Parts 1 & 2. Learning Materials 
Service Unit, Department of Education. Produced by the 
National Film Board, 1966. 55 mins. colour. 



Three Grandmothers . Learning Materials Service Unit, Department 
of Education. Produced by the National Film Board, 1963 • 
28 mins. b/w. 



The Threshold . Learning Materials Service Unit, Department of 

Education. Produced by the National Film Board, 1959- 23 mins. 
b/w. 



To Build a Better City . Learning Materials Service Unit, Department 
of Education. Produced by the National Film Board, 196U. 
ik mins. colour. 



To Each a Rightful Share . Learning Materials Service Unit, 
Department of Education. Produced by the National Film 
Board, 1961. 28 mins. b/w. 



Toronto Jaaz . Learning Materials Service Unit, Department of 
Education. Produced by the National Film Board, 196U. 
27 mins. b/w. 



-78- 

Tovn Planning , Learning Materials Service Unit, Department of 
Education. Produced by the National Film Board, 1958. 
15 mins. b/v. 

vhe Transition . Learning Materials Service Unit, Department 
of Education. Produced by the National Film Board, 196U. 
17 mins. b/v. 

A Trumpet for the Combo . Learning Materials Service Unit, 
Department of Education. Produced by the National Film 
Board, 1965. 8 mins. b/v. 

The Vice-President . Learning Materials Service Unit, Department 
of Education. Produced by the National Film Board, 1950. 
29 mins. b/v. 

Where Mrs. Whalley Lives . Learning Materials Service Unit, 
Department of • Education. Produced by the National Film 
l'af.,.rd, 1966. 28 mins. b/v. 

Who Is Sylvia? Learning Materials Service Unit, Department of 

Education. Produced by the National Film Board, 1957. 30 mins. 
b/w. 

Willie Catches On . Learning Materials Service Unit, Department 
of Education. Produced by the National Film Board, 1962. 
2^ mins. b/v. 
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The Yellow Leaf , Learning Materials Service Unit, Department 
of Education. Produced by the National Film Board, 1956. 
29 mins. b/v. 
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Selected Reference Texts for Teachers 

Blishen, B. , and others. Canadian Society, : Sociological 

Perspectives . Toronto: The Macmillan Co. of Canada Ltd., 
1968. 

Clark, S.D. The Developing Canadian Community . Toronto: 
University of Toronto Press, 1962. 

Clark, S.D. Urbanism and the Changing Canadian Society . 
Toronto: University of Toronto Press, 196l. 

Elkin, Fredrick. The Family in Canada . Ottawa: Vanier 
Institute of the Family, 1968. 

Jones, F.E. An Introduction to Sociology . Toronto: Canadian 
Broadcasting Corporation, 1963. 

#Laskin, R. Social Problems : A Canadian Pgofile . Toronto: 
McGraw-Hill Co. of Canada Ltd., 196U. 

Mann, W.E. Canada : A Sociological Profile . Toronto: The 
Copp Clark Publishing Company, 1968. 

Porter, John. The Vertical Mosaic . Toronto: Ubiversity 
\,,,qP Toronto Press, 1965. 
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